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Introduction

The aim of the Strengthening Multi-Ethnic Families and Communities: A Violence Prevention Parent Training Program is to improve parent and child interaction.  The Program supports the belief that this can be accomplished with community support, through parent training, education and increased awareness and use of social services.  The program consists of an orientation session and 12 weekly, three-hour sessions.  Information is presented within a cultural framework appropriate to different ethnic/cultural groups.  The program addresses violence against self, such as drug/alcohol use and depression/suicide; violence against the family, including child abuse and domestic violence and violence against the community, such as participation in criminal activities and gangs.  The curriculum has five components: cultural/spiritual; enhancing relationships – violence prevention; positive discipline; rites of passage and community involvement.  These components are integrated into a format of 12 weekly sessions.  For example, each session incorporates or integrates one, some or all of the components, and each session builds on the previous session. Therefore, the reader will see references to Session 1 in each of the component areas listed below. It is expected that each component will be touched on in Session 1, while others receive more emphasis in Sessions 2 through 12.

1. Cultural/Spiritual  

a. This component is designed to assist parents and children in understanding the family/cultural components that influence their beliefs, values and behavior, and to reconnect parents and children to the positive aspects of their past.  This helps parents and children to develop the strength and motivation they need to achieve violence-free, healthy lifestyles

2. Enhancing Relationships – Violence Prevention

a. This component consists of three topic areas:  enhancing the parent-child relationship, developmental information and violence prevention techniques. This component presents several methods for positive communication and information that prepares parents to respond, rather than react, to their child’s attitudes and behaviors.

3. Positive Discipline

a. This component shows parents how to use different techniques of discipline to help children develop self-esteem, self-discipline and social competence. This area can be broken down to three segments:  increasing respectful behavior, parent and child “choices” and decreasing disrespectful behavior.

4. Rites of Passage

a. This component provides parents with information and activities to assist their child’s social development through 10 Rites of Passage—personal, spiritual, physical, mental, cultural, historical, emotional, economic, social and political.  It also provides a vehicle to support parents in identifying areas for personal growth.

5. Community Involvement

a. This component heightens parental awareness of violence against self, violence against the family and violence in the community.  Parents are guided in accessing and utilizing community resources and developing leadership skills.  This prepares parents for active participation in community groups that promote violence-free, healthy lifestyles.

These components assist parents and children (ages three to18) to develop strong, ethnic/cultural roots; positive parent-child relationships and the necessary life skills to function in today’s society. Parents become teachers and positive role models for their children by learning anger management and positive discipline techniques. This fosters self-esteem, self-discipline and social competence in parents.  They also are provided with a mechanism to connect with community resources and are encouraged to form a community action group to address the social, political and economic issues related to the prevention of family and community violence.

The program utilizes instructor modeling, role-play, lecture, discussion and follow-up activities for parents.  Although there is a parent manual, there is not an expectation that parents are literate. The facilitator reads everything aloud. The follow-up activities ask parents to conduct a variety of different activities with their children.  The program is intended to be a facilitative model, with the goal of raising the level of parent consciousness through presentation of information and encouragement of discussion among the parents in the group.  The program also includes an evaluation procedure that can be used to determine program effectiveness for individual participants and/or for agencies and communities. 

Program Implementation

In addition to the format of 12 weekly, three-hour sessions, this program can be delivered in two parts, separate workshops for each component, or one-on-one with clients.  Parent classes usually consist of eight to 20 participants who must attend at least eight sessions to receive a Certificate of Completion.  Parent materials are available in English, Spanish, Vietnamese, Russian, Korean, Samali and Chinese.  In addition to taking place in various community agencies, schools, churches, etc., the program is also being used in prisons as well as with the deaf, and gay/lesbian communities.  Various ethnic groups have utilized it, including European-Americans, African-Americans, Hispanic/Latino families, Native Americans, Tongan, Samoan, Vietnamese, Laotian, Cambodian, Chinese, Filipino and Korean, as well as several recent immigrant groups from Russia and Africa.  The program has expanded rapidly in the United Kingdom and is being utilized with many different Muslim, Pakistani, and African-Caribbean, families

Workshop Manual Outline

The program provides techniques and strategies to achieve the following objectives:

· Provide parents with information that will empower them with the courage and commitment to change the destructive parenting of their childhood and specific alternatives to the use of corporal punishment as a primary teaching tool.

· Assist parents in understanding and utilizing a “Process of Discipline” to create guidelines for modeling and teaching respectful behavior, and to enhance parents’ ability to “respond,” as opposed to “react,” to disrespectful behavior on the part of their children.

· Connect parents to the healthy aspects of their childhood and, at the same time, provide parents with strategies, skills, techniques and information to break the cycle of violence to self and others.

· Present information within a cultural framework that validates and takes into consideration different cultural learning styles, different ethnic/cultural/spiritual values and different family and historical experiences.

· Provide parents with specific information and activities to assist them in teaching both younger and older children to understand and appreciate family/cultural/spiritual values as they relate to the development of the necessary social skills to function successfully as an adult in this society.

· Assist parents to build special relationships with their children that provide support and guidance; encourage parents to clarify their own emotions, which, in turn helps children to learn to express feelings in a respectful manner.
· Decrease the sense of parent isolation through parent programs; provide parents with a mechanism for connecting to the informal and formal community resources necessary to make meaningful and lasting changes.

The program features several interrelated areas.  They include Building Blocks for Success, a schematic that shows program strategies are inter-related and that each strategy and technique will enhance the parent/child relationship, children’s ethnic and cultural identity, the parent’s ability to model in the family and community and the parent’s ability to teach the child the things s/he must learn to function successfully as an adult and achieve a violence-free healthy lifestyle.  Several foundational concepts are presented throughout the curriculum with the use of different diagrams, including Family and Community Violence, Ethnic and Cultural Roots, Traditional Societies, Causes of Behavior, and the Process of Discipline. 

Cultural Component Area

As mentioned above, a goal of the program is the presentation of information within a cultural framework.  The framework validates, and takes into consideration, different cultural learning styles, different ethnic/cultural/spiritual values and different family and historical experiences.  The goals of this component are accomplished by:

· Providing an overview of the importance of culture as one of the curriculum’s cornerstones; the establishment of ethnic/cultural roots as the foundation to the Building Blocks for Success.

· Discussing three concepts of traditional societies that become the foundation of group discussions and curriculum presentations. :  The three concepts are:  Cycle of Life, The Nature of Humans and Circles of Support. 

· Encouraging parents to reconnect to the positive aspects of their past (cultural/family traditions and customs) before considering the impact of “social-historical trauma” in their lives and how family values and rituals have changed in their families and in their communities. 

· Assisting parents in sharing their history, traditions and values.  In Sessions 6 through 10, parents share cultural/family articles and information with other participants to increase appreciation of one another’s ethnic/cultural backgrounds and to facilitate understanding of different perspectives. 

Explaining that parents can use curriculum information in other program components to transmit traditional values in ways that will meet the needs of families and communities.  Parents are encouraged to maintain their values, while at the same time, integrate new parenting techniques within a familiar cultural framework. 
Rites of Passage Component

Common features of  Rites of Passages programs include:  a period of training on the roles and responsibilities of being an adult and on the history and beliefs of the community.  Young people are expected to demonstrate that they have acquired an understanding of their roles and responsibilities as adults and possess the ability to act in a mature manner.  The community then comes together to celebrate the transition of young people to adulthood. After the ceremony, young men and women can participate in community decision-making and are considered eligible to begin families of their own.  

The 10 rites of passage include:  Personal, Spiritual, Physical, Mental, Cultural, Historical, Emotional, Economic, Social and Political.  Specific areas and activities are presented for each rite of passage topic.  For example, one of the activities suggested in the Mental Rite of Passage is “Help your child learn to manage stress associated with the school environment.”  It is important to note that parents are never forced to accept the points presented in any of these areas.  They are, however, encouraged to consider whether or not any of these activities are important for children to be able to function effectively and successfully in today’s society.  

Each rite of passage is associated with specific concepts and skills associated with other curriculum activities.  An example is as follows: 

Session 2 – Personal Rite of Passage Activities


Unique characteristics 
Session 2


Temperament

 
Session 2


Circle of interdependence 
Session 3


Praise


          
Session 3


Community vision               
Session 5


Incentives

         
Session 6


Emotional rite of passage     
Session 6


Solution building

Session 8

Enhancing Relationships – Violence Prevention Component

Enhancing the parent/child relationship forms one of the building blocks. The parent/child relationship has a major influence on how children feel about themselves (self-esteem), and the values and behaviors they model from their parents. The activities presented in the curriculum assist parents in strengthening this relationship in a variety of ways. Specific developmental information is provided on child “thinking stages,” and this information is reinforced several times during the curriculum (developing empathy, family rules and problem-solving skills).

The tools in this part of the curriculum are rooted in a program, Second Step, which was developed by the Seattle-based Committee for Children.  This curriculum teaches specific anger management skills to children and stresses the importance of social competence, high self-esteem and decision-making based on the needs of the group, as well as the impact of individual decisions on the group. Steele modified the Second Step model for inclusion in the curriculum, and introduces this information by presenting The Spring Effect.  This discussion helps parents to understand how suppressing feelings impacts the self, the family and the community.  Parents  are introduced to four basic anger management skills and learn how to help their children develop these skills, including:  developing empathy, managing anger (including relaxation techniques), managing conflict and problem solving.

Positive Discipline Component

Most parents believe that discipline equals punishment, and that discipline is not effective unless the child suffers. This component helps parents learn that discipline means teaching, and that the purpose of discipline is to help children learn self-discipline.  Parent modeling, that is, parents setting a good example for their children, forms one of the building blocks; it is considered the most powerful teaching tool that exists.  Increasing respectful behavior is encouraged by showing parents how to use clear instructions and positive attention methods (attention charting, praise, ignoring/praise, first/then). Decreasing disrespectful behavior is encouraged by the use of confrontation, logical consequences, discussions about family rules and “time out.”  Parents also learn to set up and use incentive charts and family contracts. After reviewing all other techniques, spanking is presented as the last step in the process of discipline.   By learning this process of discipline, parents understand that if the first thing they try does not positively influence the child’s behavior, they can calmly and systematically go on to the next approach.  Parents also learn that they are responsible for deciding how to balance their need for controlling the child’s behavior, with the child’s need to develop self-discipline.  Just as children learn that there are consequences for their behavior, parents also learn that there are consequences related to the use of different parenting techniques.

Community Involvement Component

Session 4 presents an overview on different aspects of family and community violence:  Family Violence (child abuse, domestic violence, elder abuse), Contributing Factors to Child Aggressive Behavior and Gang Involvement.  Information is also presented on depression/suicide and the connection between violence and drug/alcohol is discussed.  The curriculum makes clear that parent modeling and behavior influence the development of different types of violent behavior in children.

To empower parents to become more involved in community prevention efforts, several activities, based on the Community Prevention Framework developed by the Office of Substance Abuse Prevention, were modified to fit within this component.  Parent awareness of the importance of community involvement grows as they are exposed to speakers (two sessions) from the community.  As part of the training, parents learn to create a community vision, learn about community-based prevention programs and how to access and utilize community resources.  The curriculum also encourages parents to develop leadership skills, such as running meetings, recruiting people to join their cause, meeting with city officials, etc., and finally, to commit to a plan of individual action.   Another goal of this component is to help parents feel comfortable joining existing groups or even developing a support group or community action council to promote violence-free, healthy lifestyles within their community.
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